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ABSTRACT

This study examines the impact of world view and
perceived personal competencies on feelings of alienation of black
second-semester freshmen on a predominantly white university campus.
Forty of the 120 18-year-old, American-born black freshmen
volunteered as participants. Twenty-four females and 16 males
completed the following instruments: (1) the Student Demographic
Questionnaire (SDQ), (2) the Persnnal Competency Rating Scale (PCI),
(3) the Just World Scale (JWS), and (4) the University Alienation
Scale (UAS). Data from these responses were analyzed to determine the
relationships among perceived personal competencies, degree of
feelings of alienation, and belief in a just world. Multiple
regression analyses were employed to find the contribution of the
belief in a just world and perceived personal competencies to the
variability within feelings of alienation from the university.
Results indicated that black students who had accepted white
middle-class values and tended to believe in a just world expressed
feelings of alienation to a lesser degree than those who had not.
Such students also tended to perceive themselves as more competent
overall than those who believed in a just world to a lesser extent.
The implications of the findings for the self-concept of black
students on a predominantly white campus are discussed. Statistical
data are included on four tables. A list of 17 references is also
included. (FMW)
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Abstract

fhe study e:amined the i1mpact ot world view and per-
ceived personal competencies on feeling of alienation of black
second-semester freshmen on a predominanlty white
university campus. The relationships among the following
variables were analyzed: the beliet 1n a Just worid; perceived
rersonal competencies; and, feé11ngs of alienation. The belief
1in a jgust world and perceived personal competencies were
found to significantly contribute to the variability i1n tee-
lings of alienation. Negative and significant (p-..@05)
results were found between the fo lowing pairs ot variables:

ts

belief 1n a jyust world and feelings of alienation (r=-.3
P=.04);5 and feelings of personal competency and feelings
of alienation (r=-.375 p=.01). Positive and significant (p .Q9)
results were found between the belief i1n a jgust world and per-

ceived personal competencies (r=.39; p=.01). The 1mplica-

tions are presented and discussed.




INTRODBUCT L ON

The university setting 1s an arena of much diversity.
Students are exposed to new values, beliefsy and oehaviors
that sre orten very alien to their own or those of their
Femiiies. Some students must learn to survive 1n a world
whare mand do not share a similar history and perceive
treir very 'being’ and culture as unacceptable. Plact
students have historically been one such group on predominantly
white campuses. Higher levels of alienation e:perienced
by blact students are well documented in literature (Cortina,
17805 Suen, 1983). However, all blacl students do not e.peri-
erice feelings of alienation to the same extent. Today more stu—
dents arrive at predominantly white campuses well i1nnocula-
ted with similar belietfts, attitudes, and values of their middie-

253 white peers. 3ome black students reach campus sharing a si-

[

milar world view to trat which institution reinforces
and values.

A world view 1s defined as how a person perceives his/her
relationship to the world and has been found to be highly corre-
lated with a person’s cultural upbringing and life expe-
riences (D.W. Sue, 19755 Jackson 1975). World views separate
1individuals into.groups and can create a rift that few are able
or willing to cross. Even counselors, who have supposed! j been
trained fto effectively i1nteract with others in a validating,
supportive, and respectful manner, have been found to impute ne-
gative characteristics to those clients with differing world

views (D.W. Sue, 1978). More often than nots individuals adhe-—




ring to a different world view than the magority 1n an environ-

ment will be perceived as not belconging and alienated by the ma-

Jority.

“ne widely held werld /1ew 1s that of the "American Dream"
which 1s highly reinforced by middie- and upper-class Aamerica
tRyans 1371). The American Dream—-the concept encompassing
the belier tnat any goal 1s attainable by anyone with high mo-
tivation and propensity toward rard wort-—-has deep roots 1n the
history of present day attitudes e.:i1sting within many Uni-—
ted States’ citizens. This belief 1s a powerful i1nfluence over

self-perception as well as other—-perception. It provides

the fuel necessary to maintain a system 1n which competitive be-—

haviors are considered the norm and are highly positively rein-

forced. For purposes of discussion, this world viewsy that dedi-—

cation and committment to a goal will insures a positive out-

come for all, will be referred to as the belief in a Just world.

Given that i1ndividuals and systems tend to accept those with whom

they have more 1n common, one hypotensis might be that black
students who believe in a just world to a greater extent

would also be less likely to report the experience of being re-—
Jected by members of middle-class white America, and therefore
exrFerience les® alienation. A second hypothesis might be that

those students who believe 1n a just world to a greater extent

would also tend to perceive themselves as more competent and more

able to influence events around them than those who did not.
These hypotheses will be tested by e.:amining the relation-—
shi1pPs among the degree of acculturation or in this cases belief

in a ygust world as measured by the Just World Scale (JWS3; Rubin
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& Peplau, 1973), perceptions of personal competency as measured
by the Perceived Personal Competency Inventory (PCIj Paul,
Pulton, ustrow, Morrill, & kochenor, 1981), and *eelings of
alianatior as measuwrad by the University Alienation Scale (UAS;

Buroach, [971).

METHOD
“articipants
All entering 1l3-year old, -American—-born black freshmen
who li1ved on campus on a large predominantly white
university 1n central United States received a question-
naire paclet (N=120). Only those students who comple-
ted the entire Paclket were selected for i1nclusion 1n this stu-

ady (n=40).

PFrocedure

The researcher made the necessary contacts to obtain
names of potential participants. Each participant received
& packet containing: a letter of consent formy, a copPy
of each of the measures and a demographic sheet with
instructions. Each instrument was a Pencil and paper test
and was self-administered. FPackets were distributed i1mmediately
after the second semester spring break 1n March.

Information gained regarding individual subgects was
held i1n strict confidence. Code numbers were assigned to each
participant and only this number was used to identify parti-
cipants on the psychological instruments and demographic infor-

mation sheet. The code was kept i1n a secure location under

(@p)




the control of the euperimenter.

Instruments
Each survey pactet contained the following: the let-
ter of inftroduction and e:planation; Consent tor Research
FParticipation Form; the Student Demograshic Questionn-
naire 150g;5 the Personal Competency Rating Scale {PCI3;
Paul,y, Pulton, 9strow, Morrill, & hochenor, 1981); the
Just World Zcale (JWS3 Rubin & Peplau, 1979)3 and the Univer-—
s1ty Alienation Scale (UAS; Purbach, 1971).

The 5DQ was designed by the authors and consists of 12 i1tems
addressingd participants’ personal and academic bacltgrounds.

The PCI consists of 3@ S-point Likert-type 1tems
designed to assess the extent to which i1ndividuals per-—
ceive themselves to possess competencies i1n four general
areas? social, personal, problem—-solving and functional.

The social subscale addresses interpersonal rela-
tionship abilities, 1ncluding communication, assertive-
nesss 1nterpersonal problem-solvingy and i1ntimacy. The personal
subscale contains i1teme reflecting an individual’s abilities
to adapts plansy exercise self-controly, cope with failures, ma-
nage anxiety, differentiate feelingss and enhance physical at-
tractiveness. The problem—-solving subscale examines pro-
blem—solving abilities i1ncluding aspects of problem definiticn,
alternative exploration, and resource organization. The func-
tional subscale measures the functionalcompetencies

involving computational, reasoning, readingy writing and

time—-use. Each of the subscales has been found to add to the




overall measure. The i1nstrument has content val:iditys and re-—
liability has been found to be .&9.

The UAS consists of 25 5 puoint Lelert-type 1tems
that ar2 des:igned to measure components of alienation in
coilege students with reference to the university setting. The
construct validity 1s based on i1tem—to-total analysis and fac-
for analysis by correlating the UAS with the Dean Alisnation
Scale (Dean, 1761) which measures feelings of alienation
relative to society. The coefficients are .79, .89, and .72
for powerlessness, meaninglessness, and social estrangement,
respectively. The corrected reliability for the total scale 1if
«?2. All scale 1tems have been found to contribute to the mea-—
surement of the scale’s general properties.

The JW3 consists of 2@ 6—point Lilert—type 1tems that
assess the e<tent to which an i1nd:vidual believes 1n a just world.
Elzven ofr the randomily assigned i1temsy have been designed to
represent agreement with a "Just world bias" (scored positive-
ly) and the other 1tems to represent an "unjust world" bias
{scored negatively). Respondents indicate the degree
of agreement or disagreement with eacn statement. huder—-Ri-—
chardson internal consistency reliability scores are
reported at .80 and .81 respectively for samples of college stu-
dents. Predictive and construct validity are documen-

ted by Rubin & Peplau (1975).

Data Anaysis
The study e:amined the relationships among the following:

Perceived personal competencies; degree of feelings of alienation;

3




and belief 1n a just world. Multiple regression analyses were

emplogyed to find the contribution of the beiief in a Just worlda
and percei1ved personal competencies tg the variability withain
Tee.ings of alienation trom the university by black

fresnmen.

RESULTS

Forty freshmen returned the survey packets. Thne sample was
compri1sed ar 6@% (Z4) temales and 40% (16) males. The lar-—
gest group of students had fathers (39%) and mothers (43.6%)
with at least a high school education and were from cities
with & population i1n the range of 100,000-500,000 ¢ (+8.7%).
Table 1 presents parental educational backgrounds and popu-
lation of cities of origin. These demographic results
closely raflected that of the total blact freshmen popula-
tion «N=113). Participants’ mean high schocol GPA was 3.2 (on
a 4.8 scale’y, and mean ACT score was found to pe 15.8.

A significant correlation (p-.05) was tound between feelings
of personal competency and belief 1n a gust world (r=.39; p=.4d1,.
F2sults indicate that the higher the personal competency score
the greater the tendency to believe i1n a gust world.

The belief in a Just world and feelings of alienation
were found to be significantly and negatively correlated
(r==.325 p=.04)y 1ndicating that the greater the tendency to
believe 1n a just world, the less of a terndency to report fee-
lings of alienation. This relationship also heal true for the
relationshio between feelings or personal competency

and feelings of alienation (r=-,37; p=.01). The greater
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the tendency to report perceived general competency, blact students
tended to report feelings of alienation to a lesser degree. All
correlations between variables are present2d 1n Taple I-.

Table III presents the results the multiple regression with
aliena*tion as the dependent sariable and believed personal com-
retericey «PLl)and the belief 1n a gust world «JWS) as 1ndepen-~
dent variables. A significant eftect was found (F\2,37)=3.97;
P=.0.73,) with JWS and PCI scores accounting for approii-—
mateiy 18% (R sauare=17.58) of the variance within reported

feelings of alienation.

DISCUSSTON

Results 1ndicated that both hypotheses i1nitially stated
in the introduction would be accepted. BRlact students who had a-
dopted white middle~class values and tended to believe moreso
In a ygust worla expressed feelings of alienation to a lesser
gegree than those who had not. Such students also tended to
Pperceilve themselves as overall more competent than those who
believed 1n a just world to a lesser extent. This finding
sup~rts a previous study which tound that the beliet 1n a
Just world:wai significantly and positively correlated
with personal efficacy (Collins, 1974).

On tre surface these results seem quite 1nnocuous. FReaders
might confortably conclude that blactk students who think like
middle-class whites are accepted and will e:perience no diffi—
culty. However, upon closer examination of other signiticant cor-
relates of the Just World Scale scores found 1n previous studies.

A clearer picture of whom the acculturated black student

10




1s and what 1ssues they might 2 p=rience 1n spite of lower e -
pressed feelings of alienation becomes apparent.
Just World Scale scores have been found to be significantly and

posii.vely correlated with! submission to authority (Rubin & Pep lau,

T

197355 1nstitutional trust, trust 1n others’ sinceritys trust
that one will not be taten advantage of by others and uncritical
aceptance of authority (Gink & Quttenplan, 1975; Rubin &
Peplau, 1975)35 1internal locus of control--the expectation that one
can determine one’s own rewardg and punishments, rather than
being at the mercy pf enternal forceu (Rotter, 19663 Zuclerman &
Gerbasiy 1973)35 high perseverance 1n the face of difficult tasks
(Garrett, 1974; Lerner, 19735 Mirels & Garrett, 1971); a ten-
dency to derogate social victims, zgreeing that "most people
on welfare are lazy" (MacDonald, 1972)3j ands an i1ntolerance for
cognitive dissonance (Steiner & Johnson, 1963).. Given these
additional characteristics of those who tend to adopt the stance
of bpelieving 1n a gust wprldy 1t would appear critical that so-
ci1al scientists tate g}closer esamination of the costs
entailed by black Americans who adopt middle-class white va-
lues in order to feel less alienated and what this might mean
for the black university student.

Using the results of this study the researcher will present
a skeletal description of the acculturated black uni-
versity student on a predominantly white campus.

This student 1s one that perceives self as generally compe-

tent. Upon arrival, this student will more than likely

feel prepared to take on the challenge of university

life. He/she will also probably have had some positive eipe-

riences in relationships with white and blaclk peers and a-
dults wherein some form of personal validation has occurrea.

11
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Self-confidence and high expectations for success are visi-
ble for all to csee.

Dome might predict success as being the only pcssible outcome
for such students, black or white. The benefits =zeem obvious,
students wili 2 perience less alienation and pose a better fi1t
to {the environment. It could be hypothesized that such
a f1f would also 1ncrease the probability of academic
success.  The benefits appear clear, but the costs of blact =tu—
dents> adoptiny white middle-class values remain unidentified.
Are fhere costs to doing so? The current researchers be-
lizve the ancwer to this critifcal question lies in the
other significant correlates of the belief 1n a just world.
Submission to authority

Submission to authority woris well when those 1in high power
Positions have those in lower status positions best interest 1n
mind. This can be very validating and rewarding for those in lower
status rosi1tions when consistent, clearly defined ruies have
heen identified and specific =2wards for adhering to these
guidelines toward success of i1indicated. Howvers what happens when
tre rules for success that apply for one memter are not the
same for another? What happens when those 1in authority to not
have the best interest in mind for all of those 1in lower status
positions (ei. a professor and a studen)? What happens
to the black student who has consistently followed all of the rules
prior to enroi’ment, have e:xperienced success perso-
hally ard academically 1n the environment of origin,
and suddeniy finds that the same rules that result i1n a vali-

dating response from protfessors and university staff to-
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ward white peers, does not have the same result when he:she
abides by them? Rlack students who rave adopted middle-class
white values, might, 1in fact, arrive on campus feeling as 1f
they will fit 1ny and slowiy begin to euperierce rhe dizcom—
fort of being treated differently and possibly not understan-
daing wny.
Jriquestionable trust in others

The ability to trust others at some level 1s zritical to
the oce.elopment of healthy relationships. However,
in relationships where trust 1s undeserved and an indi-
vidual continues to trust 1n a systemy a concept, or 1n 1ndivi-
dual(s) who do not have their best interest in mind, the
possibility for both physical and emotional damage ¢o the
individual will 1ncrease. What happens to the black student who
enters believing that all thev encounter have their _est interest
in mind? What happens to the black student who believes that
they are i1ncompetent because a professor continues to give grades
lower than they are accustom to receiving without feedback
or rationale? What happens to the black student whoze counselor
maintains that 1t 1t the student that must become more appropri-
ately assertives so that they can receive the validation
that has so far evaded them 1n spite of all attempts to play by
the ruiles? What happens to the black student who once beli=ved
in their personel competency and 1s bombarded with i1nforma-
tion that conflicts with the previously high positive self worth?
What happens to the blac: student who believes and believes
until all that left to believe 1s the existence of a negative

self—-i1mage ?




High Perseverance 1n the Face ot a Ditficult Tast

This characteristic 1s one that many all teachers, university
Faculty and staff, and employers would tind valuable. Tre wil-
lingness to continue i1n spite of the challenae of a struggle
15 veluad by our soci2ty as a whole. However, when trne tast
ig urn~ezol.able without the aszistance of others i1n the environ-
ment or without adyustment of individuals within a sys-
temy Presevering to solve a probiem alone would eventually
leadg to frustration and feelings of failure. The black stu—
derit who 1s told co change 1n order to make things better for
thewselves when 1n fact 1t 1s the professor/staff member or other stu-
t- tis) who 1sy, 1n fact, the pPrimary contributor to the pro-
blem, might find themselves 1in such a bind. The blacl student
who 1s told to developr better social sihiils when faced with re—
Jection without the counselor consicering racism as
an alternative esplanation would be an examPle of a z1tuation
where such an acculturated blact student would easily become frus-
trated, tire, and perceive self as a tailure perzonally and aca-

demically.

Derogation of other Soc.al Victims

It i; important to note that these young acculturated blact
Students may arrive with little positive group affiliation for
other members of the same race. They may also tend to questicn the
competency of black peers who are perceived as less accul-
turated. They might have separated themselves from the very

sWupPPOrt networtk which could assist 1n understanding the 1mpact

of being black on a precominantly white campus.




{nternal Locus of Control

Internal control refers to individual's belief that
reinforcements are continge 't on their own actions and that indi -
viduals can share their own fate. Rotter (1966) found that
high 1nternality correlated with: (a) greater attempts at mas-
tering the environment; (b) superior CorP1Ng strategies; .c)
better cogritive processing of irformation; (d) lower
predispostion to ar:iiety; (e) higher achievement motivation;
(f) greater social action involvement; ahd (g) placing greater
value on ski1.! determined rewards. These attributes are
highly valued by the U.S. society (Suey, 1975). However, the
costs for maintaining this belief system might become more appa-
rent 1f the responsibility for negative evénts 1s fully but, er-
roneously assumed and those around the i1ndividual reinforce
such thinbking. What about the students who begin to question the
e:perience of being treated ditrferently and all fingers point
to them as the blame? What happens to these students 1f they,
too, come to the same conclusions?
Intolerance for Cognitive Dissonance

Cognitive dissonance 1s the state of conflict between belief
and experience which usually results i1n strong negative feelings
that render individuals dysftfunctional. One of these strong nega-
tive emotions 1s likely to be depression(Becky Rush, Shaw, & Emery,
1978) which often renders 1individuals 1ncapable of effectively
engaging 1n the kind of cognitive tasks required to function aca-
demically. Given the previously mentioned possibilities,
such an 1ntolerance could lead the usually self-confident in-

dividual with high expectations for success . become one
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with a negative self—-concept with high e:pectations for failure.
CONCLUSTIONS

In conclitsion, these resulis seem to indicate that black stu-
dents whe do adopt the belier 1n a Just world as the primary mode
of runctioning without questions 1s 1n danger of also adopting
the belief that something 1s inherently wrong with them. If those
around them tell them that they do not see what they do see and
should not fesl what they do feel, and they happen to e:ist 1in
an enviarnment wherein which they are not exposed to others
with shared experiences and who understand the dynamics of
racismy, the only alternative 1s to feel badly about oneself. It
would make sense that the black student who has adopted the be-
lief in a Just world would report feelings of alienation
less often than those who do nots for such a student would be 1in
full agreement with those 1n a less than racially sensitive envi-—
ronment 1n which they have chosen to function. PBoth the student
and those arcund t*=2m would believe that somehow 1t 1s the student
wiho 1s fully respun= le for any negative experience that
might occur. It 1% t s victimy even one who 1s not aware he/she

1s being wvictimiz:ne who 1s to blame. Thinking middle-class white

may Potentially be le.hal for black students’ self worth on the

predominantly white campus.
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fARBLE I
Demographic Information

Frequencies of varying eduation
levels of parents of student sample
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Elementary
Hvgh School
Some College
Bachelors
Masters
Ph.D.

No Response

Hometown Population
sizes of student sample

Population ¥ %

o - 50,000 14 35.8

50,001 - 100,000 2 5.1

100,801 - 500,000 19 48.7
500,701 - 1,000,000 7] ]

1,000, 0200+




TABLE I1I
CUORRELATLION MAT1RIX
FRESENTING FEARSON PRUODUCT R COEFFICIENTS
AMUNG ALL VARIPBLES

JWS PCI AL IEN

JWS .39 -. 32
P=.01 =.04

PCI -. 37
=I01

PCI: Perceived Personal Competencies Inventory scores

ALIEN: University Alienation Scale scores




TAELE I1I

MULTIPLE REGRESSION
UAS AS DEPENDENT VARIABLE
PCI AND JWS AS INDEPENDENT VARIABLES

Multiple R < 42054 R Square Change
R Square . 17685 ' F Change
Adjyusted R Square .13>36 Standard Error
Si1gniticant F .8273

3.97466

15.36080




